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   John Locke (1632-1704) claims attention as a profound thinker of the 

age. He had the rare advantage of speaking on education from the double 

platform of psychological theory and personal experience. We cannot help 

thinking that his educational idea was  suggested by Montaigne (1533-1592) 

but here it would be of little importance to  dwell upon the comparison of 

the two. 

   On reading "Some Thoughts Concerning Education", we cannot fail to 

find  that Locke not only was interested in teaching languages, but also had 

an idea productive of its more  advantageous results and suggestive of its 

more remarkable improvement. As an accomplishment of a gentleman, he 

makes much of the acquisition of foreign languages. A gentleman, he thinks, 

should study his own language in the first  instance  ; but if he has time to 

go further, he should by all means acquire a knowledge of French, Latin, 

and  Greek. French, he thinks, should be taken  first. It is one of the char-

acteristics of the educational Reformation in the 17th century that the im-

portance of the vernacular is emphasized as the common study of all pupils, 

without which anything like universal education is  obviousy impossible. 

   At the outset, the Reformers contended that the native tongue should 

be taught before the Latin or parallel with it, and that the learning of Latin 

should be easier by its  aid  ; and some Latin School-books such as compiled 

by Comenius were intended to facilitate the acquisition of Latin together 

with all useful knowledge by the aid of the vernacular. But the literary 

growth of modern languages as well as the efforts of the Reformers  has 
tended constantly to push the Latin tongue more and more into the  back-

ground ; until, from being supreme in the realms of learning, it has been 
reduced to play the wholly subordinate. So it is no wonder that the first 

language which Locke begins after his own should be French. "As soon  as, 

he can speak  Engl.ish, it is time for him to learn some other language. 

This nobody doubts of when French is proposed. And the reason is because 

people are accustomed to the right way of teaching that language, which  is 
by talking it to children. in constant conversation, and not by grammatical 

rules. The Latin tongue would easily be taught the same way, if his tutor,
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being・・n・tantly　wit肋im・w・嚥talk　n・thing・1se　t・hi皿・aDd叩k・him
Gnswer　stilll　in’　”th／1　s’ ≠狽獅?@languag’e．　Bdt　because　Frehch　iS　a　t／iving　ianguage，

and　to　be　used　in　speaking，　that　should　be　first　learned，　that　the　yet　pliant

organs　of　speech　might　be　accustomed　to　a　due　formatien　of　those　sounds，

and　he　gets　the　habit　of　pronoun’cing　Fr’erich　well，　which　is　the　harder　to　be

done，　the　longer　it　is　delayed．　When　he　can　speak　and　write　French　well，

wl［tich　in　thi・s　method　is　usu．n，lly　in　a　year　or　two，　he　shottld　proceed　to．　Latin，

t，vhich一　ought　to　be　learned　the　same　way，　by　talking　and　read　ing．”

　　　Locke　then　speaks　of　what　should　be　done　after　they　have　finished　the

first　stage　of　their　leaming．　“The　first　season　to　get　foreign　lan．　g，　ttages，　and

Crom　the　tongue　te　their　true　accent，　1　should　think　should　be　from　seven

to　fourteen　or　sixteen；　and　then　a　tutor　with　them　is　useful　and　necessary，

who’　may　with　these　languages　teach　them　other　things’｛．　Lecke　agrees

with　1．V［ontaigne　that　Latin　is　absolutely　necessary　to　a　gentleman，　and　in

the　’method　of　learning　which　he　recommends，　he　folloKvs　what’　Montaigne

tells　us・一〇f　his　own　c，hi！dhood．．　“When　1　was　a　child，”　says　ITVEontaigne，”　E

began　to　learn　1．atin，　not　in　the　grainmatical　way，　but　by　conversation　and

daily．　use．　Foreign　tongues　in　like　manner　shauid　be　gained　by　rrieans　oE　the

intercourse　of　travel　ainong　the　important　nations　who　use　them．”

1

　　　L“・k・導・d・hi・・画・・．・墓・in・t　th…din・・7　w・y・f且・・ming　th・1・ngu・琴・

in　a　grammer－schoo！　o‘t　his　age．　．　“．．．．．．in　short　is　this：　to　trouble　the　child

with　no’　grammar　at　all，　but　to　have　Latin，　as　English　has　been，　without　the

perplexi’tY　of　rules，　tall〈ed　to　him；　for，　if　you　will　consider　it，　Latin　is　no

more　imkn own　to’@a　child，　when　he　comes　into　tl｝e　world，　than　English；　and

yet　he　learns　English　without　master，　rule，　or　grammar；　and　se　mi．orht　he

Latin　too，　if　he　had　soniebody　always　to　talk　to　him　in　this　language．　And

when　we　so　often　see　．a　French　woman　teach　an　English　gir］，　to　speak　and

read　Fr’erich　perfectly，玉n　a　year　or　two，幅由◎ut　any　rttle　of　grammar　or

anything　else，　but　pratt，ling　to　her；　1　can　not　but　wonder一，　kiow　ge’ 獅狽撃?高?

iAave　OverSeen面S　way　f◎r　their　S◎n．　S，　and　thoug翫them　moτ．e　du且三〇r婚

capabie　than　their　daaghJL’ers．　lf　therefore　a　man　cou1d　be　got，　who，　himse］f

speak．　ing　geod　Latin，　could　always　be　about　your　son，　talk　constantly　to　himl

and　suffer　him　to　speak　or’　read　nothing　el・se，　this　will　be　the　true　and

genufne　way，　and　that　whlch　1　would　propese，　not　enly　as　the　easiest　and

best，’@wh一．erein　a　child・　mig’nt，　without　pains　or　chiding，　．cr，et　a　language，

which　others’　are　wont　to　be　whipped　for’　at　school，　six　or　seven　yearS
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．tOge由er；bUt　a亙S◎aSセhaセ，．wherein．at．：出e　Sa鵬e　ti搬e’最e．mig猛have　hiS

高奄獅п@and　ma雌ers　f6rmed，，＿，，

　　　　The　way　bf　teaching．　Eanguages　t加s．recomme箪ded　by　Locke　has　bee貧

．．strictly．f◎110wed　by．曲at　is．　calied藤e．　Natural　Method．　U簸fo蜘勲tely　bo塩

in　England　and　in　A血erica，　few　writers　have　ever職ade．this　fact　kねown奮◎

聡，while　manブof　thenl　do　not　heSitate　to　Sねte　tha竜脳e　SUggeS’tionS　mad合
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　

．by　Locks　gave　rise　d呈rectly　or　indirec色1y　to．the　adveht　l◎f　the’．Jacot◎t’S

．methodS◎r　ra磁er．　of．the　Hamiltonian　SyStem；．ThiS　Sね乞6ment　S距Guld，．盤Owbv．er：｝

．be　apPlied重◎aDo出er　section　Of　his　sugges重ions，　w葱。毒　w還　be　dea1t　wit盤

later．．　The　paSSageS　quoted　above　i脚iy，且ot．．癒e　idea　of　L6cke　upOn曲i面

．由eJa6◎tot’s　or　the　Hamilto簸．’S　iS　baSed，．but　the　very亘dea　of　hiS如。血whic垂

gen6ss．has　established　his‘‘Natural　Me癒od”i西畑e　third　q霞arte罫．　of　the

19th　century．　Th．三s　method　was　at　one　ti鞭e　muc蝕拠vogue　in　America　to

teach　fo聡ign　la鍛guages，　and　is　stiil　domina蹴沁not　a　few．schools．　亙ndeed

there　are．a卿mber　of　tea面ers曲O　w搬not・call　the　methOd　that　tkey　adopt

??gNat甑al　Method7’；but　tbey．d◎virtually　adopt　the‘‘Na撫ral　Method”

in　its　w羅er　sense．　The　rεaso簸i．s　simply癒is．　S沁ce　the　met蝕od　i葺quest1傭

was　brought　int供盆e　wor玉d，　several　me癒ods　labeled　wi癒聾ew　na贈s　a鍵

w髄remarkable　i即ro、・e狙e並s　wh漉are．．撫reality　some　slig鏡modi．fications

from塩e“Natura1　Method”諏ave　been　pr◎posed　and　adOpted；but，　sO　far　as

i葺tea磁ing　fGreig簸1anguages乞he　absol就e　exClutsion　of塩e．mO癒er　tongue　is

barried　On，．they　may　ge蝕erally　fall　Wi乞hin　the　realrnS　Of　t｝妃　　‘eNatUral

Method”．　Taki且g．面s　state　of　things　i撹◎account，　we　sh◎uld　not　be　nanich

．mistake鷺．to　say　that　mQst　schools論A職rica　take　up虚is　me由od　f◎r

tea面i豆g　f6re董gh　lang題ages．互n磁e　beginnin90f　t強e　prese聡t　century量t　was

搬troduced’into　Japa葺by　some　American　tea虚ers　of　E難glish．　They　taug猛

．English　to　Japanese　stude就s　in　acc◎τda塾ce　wi．出this．me癒Gd　until　it　was

rega’rded．as◎ne　of癒e　best齢e塩ods　for　teachng　English；b猛it　has　never

bee且favbgtabli・aCceptεd　by　JapaneSe　teacherS　of　English，　aS　SOme　Of．亡壼e狼

。受ten　find　it　difficult　to　Speak：in　Engl量S盆all　that　is　required　for　teacbi葺9三t．．

1亙

　　　　Loc“Ke　next’　proceeds　to　speak　o£　the　case　in　which　we　cannot　get　sttch

・a　man　cfi．s　cfian　specfi，k　good　Latin．　lt　ls　this　idea　of　his　that　was　faithfu］Zy

followed，　m．ere　than　a　century　afterwards，　by　Jacotot　and　Hamilton．

　　　　“But　if　such　a　man　can　n。t　be　g◎t，曲。　speaks　go◎d　Lat鳳and，　be三ng

・able　to　instruct　your　son　in　all　these　parts　ef　kncwledge，　will　undertake　it

lby　tkis　metkod；the　next　best　is　to　have　him　tattg．　ht　as　near　this・w・a．y　as
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may　be，曲ich　is　by　tak沁g　some　easy　and　pleasa且t　book，　such　as記soP’s

Fables，　and　writing　the　Enggish　translation，　（made　as　literal　as　it　can　be），

沁one至ine，　and癒e　LatiΩwords，曲ich　answer　each　of　them，　just◎ver　it　1n

another．　’TheE　e　get　him　read　every　day　over　and　over　again，　tilg　he　perfectly

understands　Latln；　and　then　go　on　to　anot，her　’fable，　till　he　be　also　per£ect

in　that，　not　omitting　what　he　is　already　perfect　in，　but　sometimes　reviewing

that，　to　keep　it　in　his　memory．　And　when　he　comes　to　wi－ite，　let　these　be

set　him　for　cepies；　which，　with　the　exercise　of　his　hand’，　wilg　also　advance

kim　in　Latin．　’］）his　being　a　mere　imperfect　way　than．　by　talking　Latin　unto

him，　the　formation　of　the　verb　first，　aRd　afterwards　the　declensions　of　the

neuns　and　pronouns　perfectly　learnt　by　heart，　may　facilitate　his　aquaintance

with　the　genius　and　rnanners　of　the　Latin　tongue，　whlch　varies　the　significa一・

tion　of　verbs　and　nouns，　not　as　the　modern　languages　do，　by　particles　pre－

fixed，　but　by　changing　the　last　sylgableff．”

　　　　The　m．ethod　of　teaching　Latin　cited　above　is　undoubtedly　a　modification

of　Ascham’s　plan　of　dottble　translation．　Roger　Ascham　（X515－1568）　shows　us，

in　his　“Schoolmaster”　how　to　teach　Latin　to　a　child．　The　master　is　to

expla　in　the　meaning　of　each　of　the　Epistles　ef　Cicero，　“gathered　together’

a丑dc五〇sen　out　by　S撫rmius　for癒e　ca夢acity　of　children，”to　const撒e　it　to．

the　child　in　English　（vernacuAar），　to　parse　it　over　perfectly．　“First，　．let　him

construe　it　into　English，　so　oft　as　the　child　may　easily　carry　away　the　under一

＄tanding　of　it；Iastly，　parse　it　over　perfectly．”　This　done，一　the　child　is　to・

’Censtrue　and　parse　it　ever　again　until　he　knows　it．　“This　done　thus，　let　the，

child，　by　and　by，　both　costrue　and　parse　it　over　again；　so　that　it　may　appear

壷at　the　child：doubteth　in　nothing癒at　his　master　taught　him　beforeノ’－

Then　the　child　is　to　take　a　paper　book　and　write　out　by　himself　the　trans一・

1ation◎f　the　leSSOn　in　Engl豆曲；癒en，曲en　thiS　haS　been　cOrreCted　by　the

gnaster，　he　is　after　the　interval　oi　an　hour　to　trarislate　English　into　Latin

back　again．　The　translatien　is　to　be　cempared　by　the　master　with　Cicero’s

original．

　　　　From　the　perusal　o£　the　passages　in　the　Schoolmaster　vvThich　have　reE－

erence　to　teaching　languages，　we　cannot　but　conclude　that　Locke　hela，

Aschanfs　method　in　hig－h　estimation　and　so　largely　adopted　it　in　his　own

case．

亙夏亙

　　　Locke　speaks　of　the　beqefit　in　reference　to　learning　by　rote．　“Nor　let

the・blecti・n油aぬe　wユ11　the蕪n・w　it・n］y　by　r・te，　frig益t　any・4e・This・
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when’wel｝　cenSidered，　is　not　of’　any’　mom’ ?獅煤@against，　・bUt　pl’ainly　’for，　this

way　of　learning　a　language’ G’ ?盾秩flanguages　are　’only　’td　’be　learned　・by　rote；

．：．．．．”　“For　languages　being　eo　be　learned　by　’rot’ ?C　euStem，　and　memoriT，　are

then　spoken　i’n’　greatest　perfection，’　when　all　’rules　’　of　’ №窒≠高高≠秩@ate　tttterly

f6rgotten．”　Though　’Locke　speaks　w’e’ll　of’・　learni，ng．　d　language　by　rote，

Ascham　says　nothing　of　it　in　his　Schoolmaster．

　　　　With・regard　te　grammar，　Ascham　gives　some　simple　rules　to　the　pupii．

“After　the　child　h，ath　iea－rned　perfect1y　t．he　eigkt　parts　of・sp2ech，　let　him

then　learn　the　right　joining　together　of　substantives　viTith　adjectives，　the

neun　・with　the　verb，　the　relative　witYa　the　．antecedent．”　lt　is　otherwise　with

ILecke，　especia］．ly　in　the　case　of　young　people　for　whoffn　linguistic　instruc・Lion

・is　intend．ed．　｝ilis・v・iew　is　that　the　werk　should　be　pursued　by　talking　and

．reading，　but　net　by　iLrllparting　grammatical　rules　to　them．　‘‘And　1　would

．fain　have　any　one　name　to　me　th，at　tangue，　that　any　one　can　le4m　er　speak

as　he　should　do，　by　rul＝vs　of　grammar．　Langtta：sres　．　｝rtTere　made　not　by　rule＄

or　art，　but　by　accident，　and　the　common　use　ot　the　people．　And　he　that

will　・speak　them　we11，　has　ne　other　r’dile　but　that；　nor　anything　to　trust　to

but　his　memory，　and　the　habit　or”　speaking　after　the　fashion　learned　frem

those　that　are　allowed　to　speak　properly，　whlch，　in　et．her　words，　is　oniy　to

，speak　by　rote．”

　　　　Further　Locke　discusses　the　pos；ition　of　grammar　in　the　whole　field　of

leai：ning．　］anguages，　which，　as　it　is　net　to　be　overlooked，　sheuld　be　quoted

’・at　full　’length．“Xt　wi11　P◎＄s三bly　be　asked　here．　ls　gr鋤mar　then・f　n・use？

And　have　those　who　have．taken　so　much　palns　in　reducing　sevevrcal　lanLa．uages

’to　rules　and　observations，一who　have　writ　，so　much　about　declensions　and

〈）onjugatiQns，　about　concords　and　syntaxis，　lest　their　1，　abour，　and　b：一en　learned

to　no，purpose？　1．say　not　so　；．　grammar　has　its　place　tp．　o．　But　this　1　think

l　may　say，　there　is　more　stir　a　great　deai　madie　with　lt　than　their　needs，

and　those　are　tormented　abeut　i．t，　to　whom　it　does　．not　at　all　beleng；E　mean

children，　at　the　age　wherein　they　are　usuaEly　perple．xed　with　it　in　grammar

SC互ユoolS。，，．

　　　　He　has　no　favourable　opinion　of　the　manner　of　teaching　Latin　in　grammar

s’モ?盾盾撃刀@of．　his　days　in　whi’ch　teachers　1’aid　undue　stress　on　grarrimar．　“There

ls　nothing　more　evident，　than　that　languages’・learned　by　rote　serve　well

enough　for　the　common　affairs　o£　life，　artd　brdinary　coMmerce．　Nay，　persons

of　the　softer　sex，　and　such　of　them　as　have　spent　their　time　in　vvellbred

℃ompanY，　shbw　ts．，that　this　plain’natural　way，　without　tha　least　study　or

knbwledge　ef　grainmar；　・can　carry　therrx　to　a　great　’degree　of　elegancy　and



38　（38） ．K．　EEASEGAWA No．　2’

po11tenεss幽趣eir．language；a蝿there　are　ladies　who，　without　k麓◎wi且9：

what　tenses　and　participles，　adver”Ds　a　nd　prepositions　are，　speak　as　proper．］y，

and　a．s　cerrectly，　（they・might　．ta．ke　it　fQr　an　ill　cQ．rnplimep．　t，　i£　1／　s．aid’　as　any

COU簸try　SChOol．．鵬Ster）一7．aS．鵬oSt’9瞬iemen曲。．熱ve．．．わ瓢bred叩in．the

・rdinary腿eゆdS。f　gτa㎜ar　s伽0玉s・Gra皿卑ar，．色鼓ere至◎re，　We　see田ay　be

。T、。轟翫轟、11諭．塗。七曲蘭，．、。，麟細d曲。。？

To磁is互＝aitswer，．

　　　　‘・‘1．　Men　learn’　langesages’for　th6’　ordinaty　jntercourse’of’・soeiety，’and

c◎幾血unic撹蜘。f．徳・u幽s．i血．c6㎜◎箪．9if6，．曽曲◎翫晦far壬her　des至9n　i臨

the；．r　Gase　of　them．・’ `itd　’fot”　th’is’”垂р窒b盾唐?@the　ord’inaty　wdy　of’　’learniRg　a

1・卿・霧・的1と◎加・融t16鍛．．．．二二プse鋭s　W．ell　e蜘幽，も鏡iも；t・b・．pref・・red

as　expedit6s’Propet’’ and”hattita1．　The’tefbre，　to　’thi．q，　use　of　language　ene　may’

a且swer，　that　grammar　i9　n◎亀蹴es謡y．　This　s・many◎£m質eaders恥ust

be　forced　to・a］low，　as　esnderstagxd　what　g　here　say，　and　viho　conversing　with

OtherS，撒derSta簸d癒em　W琵恥ut　having　ever　ta覗9批由e　grammar　of　th6

English　tongue；　of　whom　’1　have　never　yet　known　any　one　who　leamed　his

職ct蟄er－t曲塞覗e　by　r股1es。

　　　　“2．（漉合rs癒ere　are，ぬe　greatest　par色of曲ose　business　l且磁is　world／

is之。　be　done　wi出tlleir　to弧gues，　a簸d　wi出搬eir　pe箪s；and　to磁ose　itユs

’convenient，　if　no’ 煤@necessary，　that　they　Should　speak　’prop3rly　and　corre’ モ煤ny，

whereby　they　may．　get　their　thoughts　into　other　Men’s　minds　the．Mere・

easl，ly，　aitd　witk，　the　greater　impressioh．　｛Tpon　’this　account　i・t　is，　tkat　ani　y’

sort　of　speaking，　so　as　wilk　make　him　b2　understood，　is　nbt　thonght　enough

for　a　gentleman．．　He　ought　to　study　grammar，　among’st　the　other　helps　of

Speaking　welg；　but　it　must　be　the　grammar　of　his　own　tongue，　of’ 狽?fe’・

／Xanguage　he　uses，　that　he　may　understand　his　own　couni・ry　speeeh　nicely．

and　speak　it　proPerly，．Without　shocking　the　ears　of　those　’it　is　addressed　tb・

wi出so1．ecis田a綴。｛fensive　irreg戯ar豆ties．　And　te’．　this　purpose　gramlnar　is

itecessary；but　it’　is　the　gra’mmar　only　of　their　own　Proper　tongue，　and　te

癒・・e・・1・曲・w・・エd・ak・P・i・・圭…エ・i… Dぬ・i・1・・g・・g・…di・perfec・一

・ing　their　styles．　”　Whether　aki・gentiemen　’＄igould’　not　do・　this，　E　leave　to　be

considered，　since　the　want　of　propriety，　and　grammatical　exactness，’is

癒oug丘t　very］面s・beco鵬海9．one．of恥at　ra且k，　a豆d　usually　draws　on．one．墓琶ilty

of　such　fauies　the　censure・　of　having　had　a　／lower　breeding，　and’　worse　com一・

pan－y　，than　suits　wi・th　，h．is　quality．　lf　this　be　so，　（as－1　suppose　it　is，）．　it　’wilg’

be　mattet　of　wonder，・・why　yo“pg・・gent！．　emen　are　forced　to　learn　the　gra．　mmars・

◎ffOre亙9脆a翌d．dead・軍a最即ages，　a強d．aτe箪ever　once　tQld．Qf塩e　gr蹴盤ar◎董
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as　p脚恥幣．・．：；＄塾：融：s噸：骨騨．．晶出．黛騨：¢・・鱗．・if』．晶晶聯1◎箕．噸

ゆ癖．坤P・n・癖ry＄葺a1葺b・¢脚red．f鱗聯灘置s瞬9・脚董・賦1町s　t坤y甲・k・

海圭t．

・、．．．．1．．．．、．6‘3，．、．．口座㈱．、・三s葺磯…蓮…婁d．、：魯鱗…ゆ褒．・．阻隔：：擁・三3鋤1マ．．・・’the’mse・lvep’　t・㈱er　three

foreign，　dead（a掘　which．agnQ．　ngSt’．覗s、軍e．．Oalled．the　1箒ar鍛ed）ダ．亙雛g囎ges，

m．ake．them　t・heir／study，　and’pride　thefnselve＄　upQ．　n　．their　ski，il．　in　．them．　No

d・めtth・Se繭・pr・P・Se　t・出e鎚e耳veS出e．．璽．earnin99葦any比9u．age．Wl毒

言is　view，　a且d　wo副d　be　criticaNly　exac亡三n　it，　o覗gわt．caτef郵ly　to　s撫dy．出e

grammar　of　it．　E　would　not　be　rr］istaken　here，　’aS．　if　thi＄．　w．　ere　to　u　dc　r：vaaue

Greek　and　Lati勲．亙gra簸t．磁ese　are　RanguageS　Of　great蔑Se靱d．“excelieロcy．；

and　a　man　can　have　no　place　・amepgst　tl］e　］earned，　in　this　part　of　the　worldi，

who　is　a　stranger　to撫em［．　But　t取e　k最owiedge呂8entie瓢an　wou工d　erdinariSy

draw．　fqr　his．as＄e，　ou．　t　of　the　Roman　and　Greek　writers，　1　think　ke　may

atfr，ain　without　studying　the　grammars　of　those　tongues，　and，　by　bare　read－

ing，　may　come　to　understand　them　suMcientgy　for　aSl　his　purpose＄．　ffow

much　l　arther　he　shall　at　any　time　be　concerned　to　geQk　into　th3　grammar

and　cr三tical　niceties　of　ei出er　q正罎ese　to餓gues，　he　hi阻self　will　be　able　tq

deter．rninL　e，　when　he　comes　te　propose　to　him＄elf　・the　study　Qf　anything　thae

shall　require　it．1’

　　　　Thi’s　S　tatement　made　by　Locke　clearly　shovLT’s　that　in　th．）　scl！toolS　of　hiS

age　where　classical　languages　were　taught，　they　were　taught　through　grammnc．r

to　children，・who　could　not　xead　their　mother－tongue．　Xt　was　a・correctiVe

warning　to　such　an　unnaturag　and　irratibnal　procedure　of　teaching　languages，

which　deserves　our　attention．　The　occasio’ 氏@df　i　hus　ha．ving　the　predominant

place　give’n　to　grammar　in　schools　mhy　be　traced　back　to　Meianchtori　（1497－

156G）　and　his　disciples．　Philip　Melanchton　wrote　gramrr7iars　on　Latin，　Greek；

and　Hebrew／；　and　h．　is　Latip　（｝．ramma，r　，rap．．　thr．o．　ugh　fifty　edit・iops．　lg　his

sChoo耳．　plan　t璽e　職ost駐（）ticea同e　feature．：i：s　蝕三s　stro且9加SlStence　on　the　im－

portance　of　gramm．　ar　agm．　d　the　nece’ss’ity　fer．．・leq．lming　ivcarefulJy　by　heart一一a．

view　whiψ加s　wid母ly　a葺d　disa§蟹。覗sly　ipfiu自hced　a玉1璽a且guage．teac短簸9．ever

＄ipce．　Star　tling　as　ie　rnay　a　ppear，　children　whQ　were　ignerant’of　reading

面eir◎wn　t◎ngue　are　tQ　be　taught　at．負rst　no由ing　b磁1．La土目n。　Greek．．．　a窟丑

Hebr．ew　are　tQ　be　added　at　the　university．　’rhe　masters，・　are　strict　ly’required．

to　converse　with　their　pupils　in　Latin　only．　“Ne　greater　harm，”　said’　he，

‘‘

モ♀獅b?@do皿e　to　a1五．ar乞s癒a鶴wheh　the　youth　is　nOt　well　pragti串ed豆n
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grammar；”曲ich　had　bee虞h・r◎ugh玉y　beate恥int・h溢．　Through　his　pupils

Tro且zeぬdor壷and　Sturm，　Melanchton鵬ay　be　said七〇have　founded出e　classica亙

S晦001－Pla・，曲ich　haS　laSted　i簸E脚pe．tO　th豆S　ti血e◎h　h1S　lines．　HiS　m・tt・

is　said　to　have　been“The　Gne癒i麓g　t◎dO． @at　sch．6．oi　is．to　l6arn　Lat宜n”。

　　　　童ncontrast．to　i＞匿e三ahchtoit’s．ideε1．6f　Latih．a且d　its　being　taug皇t　irl　schG61s，

Locke　insists癒at　Latin　is　only　o歪use　t◎aspecial　class　of　peoPle，　whoエn　he

ca亙ls　the　learned，　and癒e　me出od◎f　teaching　it　sho捜ld　be，　not　by癒e　rules

6f　grar鷺maτ，　but　by　talking，．　reading，鋒d　by　rote．

　　　　Is　gramma町，出en，・f　nO　use　w．髄’Locke　？Yes・．i†．．iS・“亙解aRt　the

9「amma「of　a　language　is　sometimes　very　carefully．t◎．be．studied；but　it　is

Gnly　tG　be　studied　by　a　grown鵬an，　w－hen．he．apPlies　himself　to　t．he　under－

standing　Gf　any　language　6ritieally，　which　is　seldom盤e　busine．ss　of　any　but

professed．．scholars．”　When　sh◎uld　it　be　taught？亙t　should．be　taught　to　o簸e

who　can　speak出e　ianguage　already．‘‘亙f　gramma．r　ought　to　be　taught・at

any　time，　lt　must　be　one　that　can　speak　t勉e．ianguage．already；how　else　ca簸

蝕ebe　taught　the　grammar　of三t　P　This，　at　Ieast，　is　evideEt　from　the　ptactice

of　the　wise　and　learned　nations　a盤。葺gst　the　ancients。　They　made　it　a　part

Gf　educatio鍛to　cultivate　their　own，　riOt．f破e量gh　tongues．”　After　referring

重。．Greeks　and　Romans　who　made　their◎w且1a簸9．雛ages　be　the　study　of　their

you乞h．　Locke　proceeds　to　say，．‘‘But　more．茎）articularly．　to　d．eterr瓢ne　tbe

proper　sea．son　f◎r　graエnmar；亙d◎nOt　see　h◎w　it　can　reas◎nably　be　made　any

One’S　StUdy，　but　aS　an　introductiOn　t（）rherotic；w註en　it　iS　tltOUght　t三me　tO

put　a且y　one硬po鷺the　care　of　Polishing　his　t◎ngue，　an（玉　◎f　sPeaki且9　もetter

曲簸the　illiterate，出e葺it　is　the　time　f・r　hm　t◎be　inst雌cted　in　the　rules

Gf　gram舩ar，　a箪d口ot　befo肥，　F◎r　grammar　be拠g　to　teach　me箪．葺ot　to　speak，

but　to　Speak　correctly，　and　accor（iing七◎the　exacセr裸leS．　Gf　the宅ongue，　whic盆

iS．On臼part◎f　elega盤Cy，　there量S　li繭玉e　USe　G．f　the　One　tO　him　that　壺aS　簸o

need　of　the．◎ther；曲ere　rhetoric　is　not．．且ecessary，　grammar脚y　be
　　　　　ア　　ヲヲ
spare（1・

　　　　Grammar　iS　neceSSaryねSuCh　a　caSe．．　aS｛S鵬entiO血ed　below：

　　　　‘‘When　any　o箆e恥ds　i鍛himself　a簸ecessity　or’　disposition　to　study　any

麦◎teign　language　to塩e　b（》tto！強，　a強d　t◎be　nicely　exact　i簸the　knGwledge　of

玉t，it輌11　be　tlme　enoug盆to　take　a　gramrr｝atieal　survey’Of　it．”　According

tO　his　oP1nion，癒e　knowledge　of　the　grammar　of　a．language．　is　of　great　use

when　ene　is　to　read　sGme　books　writ亡e最in磁at　ia皿guage　w三th　a　critical

explanation，　or　w監en　one．　iS　to　write　s◎me　i血portant．documents　with　an

o籔ciai．　responsib至1三ty．

　　　He．discountenances　exciusive　attent1on　t◎．tbe　study　of　Latin，　being　con・
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centrated　iri　the　grammar，　as　the　me’anS　of’disciplining　the　mlnd．　lf　any

one　like’刀@to　cultiVate　himself’　in’　grammar，　he　does　not　forget　to　recommend

h三m・4・g抑m…fhi・・w・…g・e．in・t・・d・f田．・h・t’・f．．Lゆ一・・em・・k・bl・

view　in　those　days．　Apart　from　the　language，．problem，　Locke’s　treatise　is　a

wise　and　practiqal　guidance　in　training　of　the　bodies　and　minds　of　children．

Its　infirken6e　en　edtucation　in　England　was　direct　and　wholesome　；　and　even　to

癒is　day，　among　sensible　and　prudent　opinions　that　he工P沁the　welfare　of　an

English　family，　we　can　generally　find　some　that　may　be　traced　back　to　the

age　whe．n　his　trea†ise　exerted　a．powerful　in舳ence◎ver　his　contemp◎rary

reft．　ders；

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　IV

　　　　It　was　not，　until　150　years　after　th．e　death　of　」6hn　ILock’e　thSLt　a　nuniber

of　new　．　systems　of　teaching　foreign　languages　began　to　appear　one　after

anether　in　E’uroDe　and　Ainerica，　some　el　which　have　been　introduced　into

Japan．　They　have　their　own　characteristics　in　some　respects　or　others；　and，

if　we　are　allowed　to　do　it，　they　may　be　divided　into　’twe　classes：　（1）　a

system一　which　to’ally　excludes　the　mother　t　ongue，　and　（2）　a　system　which

takes　in　the　mether－tongue　a・s　an　aid．　To　mention　g．　ome　oE　the　no”Le－worthy

systems，　the　Nafitural　Method，　the　Berlitz　Method，　and　the　Direct　Mlethod

belong　to　the　former；　and　Jacotot’s　Method，　the　Hamiltonian　Method，　Ahn

and　Mager’s　System，　Predergast’s　System，　and　the　Loek　And　Say　｝．vlethod　to

tk］e　latter．　Tliere　is　nA　o　mea・ns　for　us　to　know　whether　the　originators　of

the　systems　co：structed　them　by　the　direct　infiuence　of　Locke；　but　ysre　know

ene　thing　thfat　is　certain．　lt　is　on　the　same　idea　s－dggested　by　Locke　that

they　established　their　syste．ms．　His　idea　w．n．一s，　it　must　be　admitted，　so　much

in　advance　of　his　a．ge出at　it　has　1三ved　at　the　bottom　of盛e　methods　of

teaching　ianguages，　hitherto　put　in　practlce　by　linguistic　trainers　both　in

Europe　and　in　Arr｝erica；　and　it　will　still　be　Xivlng　in　new　systems　that　will

appear　M　ages　to　come．

　　　　Some　of　the　Originators　Of　theエ1ew　methods　are　credited　with　having

dene　some　more　signi’ficant　pieces　of　work　than　those　which　they　professed

to　be　able　to　do，　so　much　so　that　they　had　done　someth　ing　above　the1r

syste．ms．　Here　comes　in　what　is　called　tact　by　some，　or　skill　by　others．　A

particular　tact　of　each　Qriginator　in　teaching　got　him　a　particular　c－r6dit　and

reputation．　The　study　of　the　method．　s　of　teaching　modern　］anguages　is　quite

of　importance　ini　its　own　way；　especial］y，　vt7hen　the　substance　of　what　is

taug｝］！t　is　to　be　examined　and　when　wha．t　has　been　tau．：．ht　is　to　be　refiected
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up・n　4S　t・k賦・w　whet撫it　has　bee鵡S覗cce麟ully童aμ騨・翠＄w　wqrdS．卑ay

be　added　here．　So　gong　as．　we　are　able．to　avail　oy　rp．elves　wi；．gly　of　the

瓜・th・d・・』　．　　．．．．。．．＝．．一．．．ぎ濠糧b縛．　we；．興Sレ尊聴9．．．ρ興脚・t

羅認還畿盤寄三三i罪…辮…撫：騨轡雨晦岬：；轡㌻le騨鱗

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　（Q．cteber，　195e）
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